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The No Child Left Behind Act’'s (NCLB) main focustis help schools address the stubborn
achievement gap between high and low performindestis. Specifically, the law seeks to hold
schools accountable for closing the gaps in achieve between disadvantaged and non-
disadvantaged students, minority and non-minotitgents, and other key subgroups of
children. Signed into law by President Bush in 200€2LB is premised on the notion that all
children must receive a quality education in otddoecome equipped with the necessary skills
to succeed in college and the workforce.

Proponents of the bill believed that, in ordernsue this result, each state had to develop and
implement a system to hold schools accountable atheuntability systems were designed to
identify struggling schools, as well as schoolg the@re under serving student populations.
Presently, the accountability system requires statie to disaggregate data from assessments in
order to determine how different groups of child(Bracks, Whites, Hispanics, students with
disabilities, English language learners and stigd#atn low-income families) are performing.
Without reporting each individual group, poor penfiance of different groups can be masked by
aggregate rather than disaggregate scores.

Under prior law, schools were required to assese aneach of three grade spans: three
through five, six through nine, and ten throughlw®eNCLB required a new standard for
frequency of testing; states are required to tegtades three through eight in both reading and
mathematics, as well as once during high schootelsing the frequency of testing in this
manner allows for the ability to observe studemfggenance at more frequent regular intervals

Since the enactment of NCLB, there have been mahgtds on the key structural components
of the law such as adequate yearly progress (AMR)zes, growth models, and how to include
students with disabilities and English languageness in accountability systems. These are all
important components of the law; however the delatdy focuses on the larger and more
critical goal of closing the achievement gap.

This paper defines the current achievement gapsehas whether these gaps have closed or
widened in the past few years. The study seekadover the actual gains that states have made
and whether gaps in achievement have decreasedineshthe same or even increased.

This study analyzes achievement data on assessfoestsveral states between the years 2002
and 2005. Seven states— New York, California, Onedexas, Mississippi, lllinois, and North
Carolina —were chosen for this study based on ggatge and population diversity. Each state
is examined through an analysis of assessmentsdsulgrades 3, 5, 8, and high school (with
the exception of NY, wherein grades 4, 7, 10 werexamined). The paper looks at the overall
achievement in mathematics and reading for diffiesabgroups, as well as compares



achievement between various subgroups over thesemir2002 to 2005 (sometimes 2003 to
2005 due to availability of information).

In addition to looking at achievement gaps in séa®essments, this paper includes an
examination of the achievement gaps reported biNdt®nal Assessment of Educational
Progress (NAEP). The achievement gaps found in RIA&ta for each state can be found in the
Appendix.

Our analysis of the state achievement data fouxécmesults when it came to gap closure and
overall achievement. One theme that is prevalemisaall 7 states is - the gap still exists in both
state assessments and NAEP results. And thosecgaji®e quite large between subgroups
ranging from 11 to over 40 percentage points. Bkiengh overall achievement on NAEP was
below the achievement on state assessments, tleveactent gaps on NAEP data were generally
comparable to state assessments with a few exogptio

For this white paper, student achievement datacaetected for each of the seven states from
information posted on SchoolMatters.com (A serat&tandard and Poor’s). NEAP data was
collected from the National Center for EducatioatiStics website
(http://nces.ed.gov/nationsreportcard/).

New York

The state of New York educated close to 2.9 milBardents in its public school system during
the 2003-2004 academic school year. New York’sesttigopulation is diverse, wherein 54% of
students are White, 20% are Black, 19% are Hispamid 7% are Asian. There are 4,294
schools divided into 726 districts throughout thees this includes the New York City public
school system, the largest school district withie United States, where more than one million
students are taught in 1,200 separate public sshddie state of New York houses a number of
other large, urban school districts, as well aast number of suburban and rural districts.

Grade 4

Overall achievement has increased in both readidgr@athematics for fourth graders in New
York from 2002 to 2005. With regards to the Blaclkd Hispanic student populations, there have
been significant improvements in achievement. 82 only 49% of Hispanics were proficient

in mathematics; in 2005, 76% of Hispanic studeetsaime proficient. Therefore, an increase of
27 percentage points occurred between 2002 andf20@boficiency in mathematics among
Hispanic students. Similar, but smaller doubleatdigins occurred for Hispanic and Black
students in reading. However, despite gains ofekbgntage points for Hispanic, and 12
percentage points for Black students, only 57%ispliic, and 54% of Black students were
proficient in reading by 2005.

The achievement gap in most populations decreastsebbn 2002 and 2005. In 2002, the gap
between White and Black students in reading wagseB@entage points and decreased to 25
percentage points in 2005. The gap between Whdd-Hispanic students in 2005 was 22



percentage points (79% Whites and 57% Blacks), wisi@ 10 point decrease from the
percentage gap in 2002.

Some of the greatest overall improvements in ciptiie achievement gap were shown in
mathematics. Black students made the most sigmifigains in closing the achievement gap
between themselves and their White peers, withrceedse from 36 percentage points to 19
percentage points in mathematics. In additionattteevement gap between White and Hispanic
students and the gap between the economically\diséaged students and the non-
disadvantaged students decreased by 12 percerdgage. p

Despite the double-digit decreases in the achiemegep, Black students still trailed behind
their White counterparts by 19 percentage pointeathematics, and 25 percentage points in
reading. In addition, English language learnetd {Erailed non-English language learners by
40 percentage points. The largest achievementvgambetween disabled and non-disabled
students. Despite closing the achievement gapgsr&ntage points, disabled students still
lagged behind non-disabled students by 49 percenaigts (77% non-disabled, 28% disabled)
in terms of proficiency.

NY Grade
4 - State American
Test Asian/ Indian/ English Students
Reading All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2002 61.0 74.0 42.0 42.0 74.0 45.0 44.0 14.0 30.9
2003 64.0 75.0 48.0 48.0 78.0 55.0 52.0 12.Q 23.0
2004 62.0 73.0 44.0 46.0 78.0 46.0 46.0 210 22.4
2005 70.0 79.0 54.0 57.0 83.0 58.0 57.0 31.0 28.0
NY Grade American
4 - State Asian/ Indian/ English Students
Test Math All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2002 67.0 81.0 45.0 49.0 83.0 55.0 51.0 29.0 37.0
2003 78.0 88.0 62.0 66.0 88.0 70.0 69.0 44.Q 48.0
2004 79.0 89.0 63.0 66.0 89.0 72.0 68.0 47.0 49.4
2005 85.0 92.0 73.0 76.0 93.0 79.0 77.0 59.0 55.0
Grade 8

Achievement has increased slightly in reading aathematics for eighth graders from 2002 to
2005. This follows the national trend of achievemarmere significant gains occur in earlier
grades and trickle off as students get older. Higpstudents had the greatest gains from 2002 to
2005, with an increase of 6 percentage pointsading and 13 percentage points in
mathematics.

Following the achievement gains of fourth gradelshis, the most marked improvements for
New York were made by eighth graders in mathemaliesveen 2002 and 2005, English



language learners improved 10 percentage poingskBitudents improved 10 percentage points,
and economically disadvantaged students improvgeeidentage points. In spite of such

striking improvements, the low percentage of stisl@rho are proficient in mathematics

remains concerning. In 2005, only 31% of Black stid, 36% of Hispanic students, 38% of
economically disadvantaged students and 19% oéstsdvith disabilities were proficient in
mathematics. The same trend follows for readingereltproficiency rates in the same
populations ranges from 10% to 28%.

Slight increases in overall performance have nbedess resulted in small decreases in the
achievement gap in"8yrade students. The gap between White and Blaclests closed 1
percentage point in reading in the four years sdiC&B’s implementation, and 3 percentage
points in mathematics. The gap between Whites aspladics has closed in reading and
mathematics by 2 and 6 percentage points, respécti@onversely, gaps have increased
between the disabled and non-disabled populatibpgicentage points in both reading and
mathematics) as well as in reading for ELL and Eth-students in reading. Overall, the
achievement gap in these populations ranges bet@#&and 45 percentage points.

NY Grade
8- State American
Test Asian/ Indian/ English Students
Reading All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2002 44.0 57.0 21.0 22.0 58.0 30.0 24.0 3.0 9.0
2003 45.0 56.0 26.0 26.0 59.0 30.0 29.0 2.0 8.0
2004 47.0 58.0 27.0 30.0 64.0 32.0 29.0 5.0 8.0
2005 48.0 61.0 26.0 28.0 62.0 32.0 30.0 5.0 10.0
NY Grade American
8- State Asian/ Indian/ English Students
Test Math All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2002 48.0 62.0 21.0 23.0 67.0 36.0 27.0 14.09 15.0
2003 51.0 65.0 26.0 28.0 69.0 39.0 34.0 17.0 16.0
2004 58.0 71.0 33.0 37.0 77.0 47.0 39.0 24.0 19.0
2005 55.0 69.0 31.0 36.0 76.0 42.0 38.0 24.Q 19.0
High School

High school data in New York does not allow forcéesar a picture to be drawn on student
achievement as with other grade levels, becaussssent data for the 2004-2005 school year
has not been posted in a disaggregated format@ewous years. Therefore, analysis has been
conducted on the years between 2002 and 2004y tatre between 2002 and 2005.

Overall achievement gains varied for high schaadlenhts in reading. Blacks and Hispanics
improved slightly by approximately 6 percentagenpmi However, White, American Indian, and
economically disadvantaged students’ performancesdsed slightly from 2002 to 2005.
Overall achievement for all populations decreasesathematics anywhere ranging from 1 to 7
percentage points.



The achievement gaps in high school reading peaficy remain considerable. Despite Black
students closing the gap between their White copates by 6 percentage points, White students
showed a slight decrease in achievement from 20@P@4, but still remain 22.5 percentage
points ahead of Black students. Hispanic studen2904 trailed White students by 23.9 points
and disabled students trailed non-disabled studsni$ percentage points.

Achievement gaps were as large in mathematicsegswhre in reading. The gap actually
increased between the economically disadvantagea@m-disadvantaged population by 7
percentage points.

NY High
School
Cohort - American
State Test Asian/ Indian/ English Students
Reading All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2002 76.3 85.7 57.2 54.7 77.1 68.1 64.7 319 38.8
2003 73.6 83.5 53.2 52.5 76.7 63.9 57.3 33.3 34.2
2004 77.8 85.2 62.7 61.3 79.6 65.1 63.5 39.0 36.7
2005 78.6 n.a. n.a. n.a. n.a. n.a. n.a. n.a n.a
NY High
School
Cohort - American
State Test Asian/ Indian/ English Students
Math All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2002 73.4 83.5 49.4 49.8 82.8 66.7 59.5 46.4 34.9
2003 70.6 82.0 44.8 45.2 80.8 64.7 51.7 444 30.6
2004 69.9 79.7 46.1 48.2 80.3 61.3 52.6 45.3 29.3
2005 76.9 n.a. n.a. n.a. n.a. n.a. n.a. n.a n.a
California

California educated approximately 6,413,862 stuglanits public school system during the
2003-2004 academic school year. Throughout the,dtsere are 9,171 schools divided into 989
separate school districts. California’s studergypation is one of the most diverse within the
country, wherein approximately 45% of studentsHigpanic, 32% of students are White, 11%
are Asian, and 8% are Black. In addition, approxailyad8% of California students have been
designated as economically disadvantaged, 25%udésts are English language learners, and
11% of the population is comprised of students witabilities.

Although California’s achievement data is availaioten 2002 through 2005, assessment data
for different subgroups has not been disaggredatetthe 2001-2002 academic school year.
Therefore, gaps and overall achievement will besssd from 2003 to 2005.



Grade 3

Overall achievement in reading was quite poor flostadent populations in the third grade.
According to 2005 data, the percent of proficidntents in reading ranged from 13% of
students with disabilities, to 51% of White studer@8ince the enactment of NCLB, overall
student performance has actually decreased slifgrtlil student populations, with the greatest
decreases in achievement amongst Filipino, Ameriiedian, and economically disadvantaged
students (3 to 4 percentage points).

The achievement gaps between student populatioreslarge and did not decrease
substantially. In fact, no net change occurred betw2003 and 2005 in the 29 percentage point
gap between Black and White students proficiemeading. Similarly, the gap actually
increased by 1 percentage point between White asyphHic students.

Overall performance in mathematics did increasaiwithird grade populations; Black students,
Hispanic students, and English language learngosoved over the three year period. However,
despite measurable growth, the percent of profigardents still remains low. In 2005, only
39% of Black students were proficient, 43% of Hispastudents, and 40% of English language
learners.

Because each population grew at approximatelydheegate, little to no closure was made for
the large achievement gaps that exist. For exartipdee was no change in the 31 percentage
point gap between White and Black students who \wes&cient between 2003 and 2005. In
addition, there was a 10 percentage point incrieadee gap between disabled and non-disabled
students.

CA Grade
3- State
Test
English American
Language Indian/ English Students
Arts All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Asian | Idander | Filipino Native Disadvantaged | Learners | Disabilities
2002 34.0 18.0 12.0 17.0
2003 33.0 52.0 23.0 19.0 56. 31.0 50. 30.0 20.0 301 15.0
2004 30.0 48.0 20.0 17.0 52. 28.0 46. 26.0 17.0 001 14.0
2005 31.0 51.0 22.0 17.0 54. 30.0 46. 26.0 17.0 201 13.0
CA Grade American
3- State Indian/ English Students
Test Math All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Asian | Idander | Filipino Native Disadvantaged | Learners | Disabilities
2002 38.0 25.0 22.0 21.0
2003 46.0 61.0 29.0 33.0 72. 45.0) 64. 39.0 34.0 0.0 3 23.0
2004 48.0 64.0 32.0 36.0 75. 47.0 67. 42.Q 36.0 2.03 26.0
2005 54.0 70.0 39.0 43.0 80. 54.0 74. 48.Q 44.0 0.04 29.0




Grade 5

While achievement was low in all populations fdttfigraders in reading, some populations did
make significant improvements. Proficiency levedl$\thite, Filipino, and the non-economically
disadvantaged subgroups increased approximatghedd@ntage points. The percentage of
proficient Black and Hispanic students increas@ertentage points by 2005, yet only 30% of
Blacks and 27% of Hispanics were proficient in regd

As a result of the disparities in academic achiex@mnamong the different populations, the
achievement gaps increased. The gap increasedergergage points between White and Black
students, White and Hispanic students, and bet@eenomically disadvantaged and non-
disadvantaged students.

Achievement for all populations was low in matheiggtwith the exception of Asian students,
of whom 74% were proficient. Black and Hispanicdemts made measurable gains of 8 and 10
percentage points; however, only 28% of Black a2 ®f Hispanic students were proficient.

No measurable progress was made in closing thewaamient gaps. The gap between Hispanic
and White students decreased 1 percentage pammtinematics, leaving Hispanic students 26
percentage points below the percentage of Whitesiis that are proficient. The gap increased
between Black and White students, topping out3 percentage point difference.

CA Grade
5- State
Test
English American
Language Indian/ English Students
Arts All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Asian | Islander | Filipino Native Disadvantaged | Learners | Disabilities
2002 31.0 14.0 6.0 11.0
2003 36.0 54.0 23.0 20.0 56. 32.0 50. 32.4 20.0 09 10.0
2004 40.0 60.0 28.0 25.0 63. 38.0 58. 34.0 24.0 201 13.0
2005 43.0 63.0 30.0 27.0 66. 40.0 60. 39.4 28.0 301 15.0
CA Grade American
5- State Indian/ English Students
Test Math All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Asian | Islander | Filipino Native Disadvantaged | Learners | Disabilities
2002 29.0 16.0 10.0 12.0
2003 35.0 49.0 20.0 22.0 63. 31.0 51. 28.0 22.0 501 12.0
2004 38.0 51.0 22.0 25.0 67. 34.0 54. 28.0 25.0 701 12.0
2005 44.0 58.0 28.0 32.0 74. 44.0 63. 35.9 32.0 202 17.0
Grade 8

Overall performance for both mathematics and repdias low for all populations, despite small
gains in achievement. The percentage of Black stsdaoficient in reading was 24% and



approximately 14% of Black students were proficiemathematics. The percentage of
Hispanic students proficient in both subjects raihigem 17% to 23%, in 2005.

The achievement gap increased in between mostlatams. The gaps in reading ranged
between 34 and 41 percentage points. The achieveyaprbetween the percent of Black
students proficient in reading increased four petage points, leaving a 34 percentage gap. The
biggest gap increase was 7 points, between ELLnaneELL students, leaving a 41 percentage
point gap. Achievement gaps in mathematics prafiyeranged between 25 and 31 percentage

points. The largest gap is 31 percentage pointajdan White and Black students.

CA Grade
8 - State
Test
English American
Language Indian/ English Students
Arts All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Asian | Islander | Filipino Native Disadvantaged | Learners | Disabilities
2002 32.0 14.0 3.0 5.0
2003 30.0 47.0 17.0 15.0 49. 23.0 41. 25.0 15.0 0 4 5.0
2004 33.0 51.0 19.0 18.0 53. 26.0 45. 27.0 18.0 .0 3 6.0
2005 39.0 58.0 24.0 23.0 58. 32.0 51. 35.0 22.0 .0 6 8.0
CA Grade American
8 - State Indian/ English Students
Test Math All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Asian | Islander | Filipino Native Disadvantaged | Learners | Disabilities
2002 26.7 14.0 8.3 4.9
2003 29.3 41.8 12.8 15.2 58.4 25.3 38.% 235 15.8 081 7.0
2004 29.6 42.1 12.2 15.3 58.8 25.5 39.1 24.2 16.7 6 8 6.8
2005 31.3 45.4 14.4 17.8 62.4 27.5 43.4 25.7 18.4 79 7.1
High School

Overall achievement declined minimally for most plapions in the percent of students
proficient in English in the high school cohort.eTpercent of White students proficient
decreased by 1 percentage point, leaving 83% désts proficient. In 2005, only 54% of Black
students were proficient in reading, dropping Zpetage points since 2003.

Between 2003 and 2005, already large achievemest@antinued to increase. The gap between
disadvantaged and non-disadvantaged students sect§apercentage points, leaving a 31
percentage point gap. Despite an actual 1 percemtigt decrease, Hispanic achievement is
still 30 percentage points below Whites.

Significant increases were made in overall achierdm mathematics for all populations for

the high school cohort (increases range from I2ltpercentage points). However, despite an 18
percentage point increase, only 44% of Black sttgde®rre proficient. The same trend occurred
with the Hispanic population, in which the proficey rate grew 21 percentage points, only to
have 51% of Hispanic students proficient.

Large achievement gaps in mathematics decreasesimeatally between 2003 and 2005. The
achievement gap between White and Black studectedsed 1 percentage point, leaving a 36



point gap between White and Black students thaépeoficient; however, not all gaps closed
during this period. The gap between the econonyichdladvantaged and non-disadvantaged
increased 12 percentage points, and left a 32 pege point gap.

CA High
School
Cohort -
State Test
English
Language American English Students
Arts All Pacific Indian/ Economically Language with
Proficiency Students | White | Black | Hispanic | Asian | Islander Filipino | Alaska Native Disadvantaged Learners Disabilities
2003 66.0 84.0 56.0 53.0 73.( 66.0 81.G 68.0 51.0 3.03 28.0
2004 75.0 88.0 62.0 62.0 85.( 71.0 87.0 73.0 60.0 9.0 3 30.0
2005 65.0 83.0 54.0 53.0 75.( 64.0 81.0 64.0 50.0 6.0 3 25.0
CA High
School
Cohort -

State Test American English Students
Math All Pacific Indian/Alaska Economically Language with
Proficiency Students | White | Black | Hispanic | Asian | Islander Filipino Native Disadvantaged Learners Disabilities
2003 43.0 63.0 26.0 30.0 70.( 41.0 59.0 41.0 31.0 202 14.0
2004 74.0 87.0 54.0 61.0 91.0 71.0 87.0 69.0 61.0 9.04 30.0
2005 63.0 80.0 44.0 51.0 86.( 61.0 79.0 59.0 45.0 5.03 23.0

Oregon

The state of Oregon is home to approximately 55l 2ddents. Within the state, there are 1,208
schools divided between 200 urban, rural, and sadyupublic school districts. While less
diverse than states such as California, New Yankl, Bexas, Oregon still services a relatively

diverse student population, of whom 75% of studantéswhite, 13.3% are Hispanic, 4.4% are
Asian, and 3% are Black. In addition, 40.1% of stud attending Oregon public schools have

been designated as economically disadvantagedollbeing data on student achievement

spans from 2003 to 2005.

Grade 3

Oregon’s third graders have seen slight increasesearall academic achievement in reading.

Between 2003 and 2005, the greatest gains in aamient occurred with the Hispanic and

students with disabilities populations, which sawirecrease of 11.6 and 10.5 percentage points,
respectively. Both Black and White students madeparable increases of less than 3

percentage points.

Within the three years since No Child Left Behinafigial implementation, Black students have

been the only subgroup to see decreases in prudicievels; between 2003 and 2004, the
percent of proficient students decreased by 2.6gp¢age points. By 2005, however, Black

students once again increased proficiency levek. byercentage points.




The achievement gaps in reading have made fairbllstacreases amongst student populations.
The smallest is the decrease in achievement gagbetWhite and Black students, which has
lessened by only .9, less than one percentage. pOirggon’s attempt to eradicate the
achievement gap has met success: the gap betweits Akl Hispanic students decreased by 10
percentage points, the gap between the White alhdsihgroup decreased by 6.9 percentage
points, and the gap between the White subgroupnwbmpared to the students with disabilities
population, has decreased by 8.9 percentage points.

Increases in overall performance were much lamgemiathematics than for reading. Hispanic
students once again saw the greatest gains, makinmgpressive increase in proficiency by 18.5
percentage points between 2003 and 2005. The modig levels of students with disabilities
increased by 15.7 percentage points, increaseBldek students by 12.3 percentage points and
White students by 6.2 percentage points. Due tb Bw@eases in performance, achievement
gaps across subgroups saw decreases; the gap bhétge students and English Language
Learners decreased by 6.5, between White and Bladents by 6.2, and between the White and
Hispanic students by 12.3 percentage points.

Oregon:
Grade3- American
State Test Asian/ Indian/ English Students
Reading All Pacific Alaska Economically Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged Learners | Disabilities
2003 82.0 87.0 77.0 60.0 85.0 78.0 49.0
2004 83.0 87.1 74.4 63.9 87.0 79.2 73.9 59.0 52.7
2005 85.6 88.6 79.5 71.6 90.3 83.5 78.4 67.4 59.5
Oregon:
Grade3- American
State Test Asian/ Indian/ English Students
Math All Pacific Alaska Economically Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged Learners | Disabilities
2003 78.0 83.0 64.0 55.0 80.0 70.0 51.0
2004 81.9 86.0 71.4 64.0 86.3 74.3 73.1 61.5 57.5
2005 86.2 89.2 76.3 735 89.8 83.1 79.7 71.2 66.7
Grade 5

Fifth grade students in Oregon have made incraagaeficiency levels in both reading and
mathematics since 2003. With regards to readinky, 50P6 of Hispanic students were proficient
in 2003, as compared to 62.8% by 2005—an increb$2.8 percentage points. Similar gains
were made by the students with disabilities subgyrathich grew in proficiency levels by 11.8
percentage points, as well as the Black subgroup®percentage points. During the 2004-2005
academic year, economically disadvantaged and Hidests increased in proficiency by 6.3
and 7.5 percentage points, respectively.

Understandably then, the most notable decreasedthbatred in achievement gaps between
student populations was between the White and Hisgabgroups, which saw an 8.4
percentage point reduction. Additional decreaaksough small, occurred as well: the gap
between White students and Black students decrdgséd percentage points; between White
students and English Language Learners decreaséd Ipgrcentage points, and the gap

10



between White students and economically disadvadtatudents decreased by 2.2 percentage
points.

On average, fifth grade students in Oregon had adtigher percentage rate of student
proficiency in mathematics than in reading, an® afsde greater increases in closing the
achievement gap in mathematics when compared tlingeaBlacks and Hispanics made the
most significant gains in achievement; they botprioved by 16.9 percentage points. Also
making double-digit gains in mathematics was thdestts with disabilities subgroup, which
progressed by 14.2 percentage points. The incieagshievement was much smaller for ELL
students, who improved by 8.6 percentage pointwedisas for economically disadvantaged
students, who improved by only 6.8 percentage point

Black and Hispanic students experienced a 10.3pé&age point decrease in the achievement
gap in mathematics between their White counterptimésgreatest reduction in gaps as compared
to other student populations. Despite gains in @ceac performance, ELL students continue to
trail their White peers by 20.8 percentage postisients with disabilities trail their White peers
by 30.8 percentage points and economically disadgaa students trail White students by 10.8
percentage points.

Oregon:
Grade5 - American
State Test Asian/ Indian/ English Students
Reading All Pacific Alaska Economically Language with
Proficiency Students | White | Black | Hispanic | Islander Native Disadvantaged Learners | Disabilities
2003 76.0 81.0 64.0 50.0 79.0 66.0 38.0
2004 76.8 81.3 66.0 55.1 80.8 69.5 65.7 47.5 42.4
2005 81.5 85.4 72.5 62.8 85.5 75.8 72.0 55.0 49.9
Oregon:
Grade5 - American
State Test Asian/ Indian/ English Students
Math All Pacific Alaska Economically Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged Learners | Disabilities
2003 76.0 81.0 59.0 53.0 82.0 67.0 42.0
2004 78.9 82.6 66.5 61.1 85.4 72.2 69.4 57.6 47 4
2005 84.0 87.0 75.9 69.9 90.0 76.8 76.2 66.2 56.2
Grade 8

Similar to other states analyzed in this study,ptoportion of students at or above proficiency
in reading and mathematics was much lower in eighalde than for lower grades. In reading,
for example, only 36.6% of Hispanic students wedigient in 2005, as compared to 71.6% of
Hispanic third graders who were proficient in readiLikewise, only 44.1% of Black eighth
graders met with proficiency in the subject, coneplatio 79.5% of Black third graders and 72.5%
of Black fifth graders who were proficient.

All student groups made gains in overall achievanrereading; however, these increases were
marginal. Black and Hispanic students increase@ddl4.6 percentage points respectively,
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while ELL students increased only 2.3 percentagetpoTl hus, in spite of—or perhaps, because
of—the very slight gains in overall performancettbecurred for eighth graders, the
achievement gap between White students when coahpateeir Black and Hispanic peers,
continues to be significant, with a range betwe&2 2and 30.7 percentage points. The
achievement gap between ELL and White studentaligtincreased, resulting in the
achievement gap of 42.9 percentage points.

Overall student performance in mathematics wasraksdedly low. Only 24.2% of students
with disabilities, 33.4% of English language leas&9.3% of Hispanic students, and 40.4% of
Black students were proficient as compared to 6708W%White students and even 77.5% of Asian
students. Nevertheless, gains were made in perfa@nd he greatest increases in proficiency
were made by Hispanic students, with an increage3percentage points, while students with
disabilities made a 7.2 percentage point increagedficiency. Although Black students made a
4.4 percentage point jump in proficiency, the gapeen Black and White students actually
increased by .4 percentage points, resulting iovamall achievement gap of 27.4 percentage
points. Additional achievement gaps between Oreg@hite students and their minority and
disadvantaged counterparts decreased very slighigh gaps now range from 27.4 to 43.6
percentage points.

Oregon:
Grade8 - American
State Test Asian/ Indian/ English Students
Reading All Pacific Alaska Economically | Language with
Proficiency Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2003 61.0 65.0 40.0 32.0 66.0 40.0 17.0
2004 60.0 64.4 43.3 33.2 68.4 44.5 42.7 22.1 19.0
2005 62.5 67.3 44.1 36.6 70.6 50.7 47.1 24.4 22.5
Oregon:
Grade8- American
State Test Asian/ Indian/ English Students
Math All Pacific Alaska Economically | Language with
Proficiency Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2003 59.0 63.0 36.0 31.0 71.0 40.0 17.0
2004 59.8 64.0 39.3 33.9 74.0 43.4 43.0 28.1 19.8
2005 63.5 67.8 40.4 39.3 775 49.2 48.2 334 24.2)
Grade 10

Overall achievement for Oregon’s tenth grade sttgdsimows the lowest rates of proficiency
when compared to grades 3, 5, and 8. In 2005, IhlPo of English language learners and
14.3% of students with disabilities were proficienteading. Other subgroups did not perform
much better: only 26.9% of Hispanic students, 30d®lack students, and 36.4% of
economically disadvantaged students were profigretite subject. White students earned the
greatest rates of proficiency in reading, with 88.1

While numbers for proficiency levels in 2005 acrastudent populations were quite low, the

gaps in achievement between subgroups are quife lareading. The gap between Whites and
Blacks is at 27.8 percentage points, the gap betwddte and Hispanic students is 31.2
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percentage points, and the gap between the Whitgrsup, when compared to the students with
disabilities subgroup, is 43.8 percentage pointeré was a .7% increase in the achievement gap
between Whites and English language learners,tieguh a 45 percentage point gap.

Proficiency levels for tenth grade mathematics vedse quite low in 2005. While there were
slight increases in overall performance, the proporof proficient students remains mediocre
for all student populations. For example, only 20.8f students with disabilities were proficient
in mathematics, as compared to 50.7% of White stisdd he achievement gap increased by .9
percentage points between these two subgroupdtingsa a 39.9 percentage point achievement
gap. Other gaps in achievement also increasedjaphdetween Black and White students
increased by .9 percentage points, creating af3@ntage point gap; the gap between White
students and English language learners grew bge3centage points, resulting in a 35.7
percentage point gap; and the gap between Whiteemabmically disadvantaged students grew
by 3.1 percentage points, resulting in a 35.7 pgage point gap. The only decrease in
achievement gaps for Oregon’s tenth grade studemsthematics occurred between the White
and Hispanic subgroups, with a decrease of 1.3p&ge points.

Oregon:
Grade 10 - American
State Test Asian/ Indian/ English Students
Reading All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2003 52.0 56.0 26.0 22.0 49.0 35.0 12.0
2004 50.5 54.9 27.1 22.6 51.9 36.8 31.6 10.6 11.6
2005 53.5 58.1 30.3 26.9 57.2 38.9 36.4 13.1 14.3
Oregon:
Grade 10 - American
State Test Asian/ Indian/ English Students
Math All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2003 45.0 48.0 20.0 17.0 55.0 29.0 9.0
2004 43.2 46.7 18.7 18.5 57.6 25.9 24.7 14.1 8.7
2005 46.6 50.7 21.8 21.6 59.3 30.3 30.0 15.0 10.9
Texas

In 2004, Texas educated over 4.3 million studamitsipublic school system. The state is
comprised of 7,035 schools, divided into 1046 stlatricts throughout the state. The student
population is diverse, wherein nearly 44% of stugl@me Hispanic, 39% are White, 14% are
Black and 3% are Asian. Approximately 47% of studen Texas have been classified as
economically disadvantaged. Data collected on stiugehievement is from 2003 to 2005.

Grade 3
Overall achievement has increased slightly in mgdor third graders. Black students and

English language learners grew the most, 7 ancei€eptage points respectively. Despite only
slight gains, the percentage of proficient studentpiite high, ranging between 87% and 97% .
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The achievement gaps in reading were very smalhgstestudent populations. The gap between
White and Black students decreased 6 percentagésptaaving an 8 percentage point gap. The
gap between Hispanics and White students was @p&ge points, also down 5 percentage
points since 2003. The gaps between disabled amdlisabled and ELL and White students
followed the same trends.

Overall achievement in mathematics for third grageinted a very different picture. Student
achievement actually decreased between 2003 artd&200ngst all populations. The percent of
proficient Black students decreased by 12 percenpagnts, White students by 5, Hispanics by

11 and economically disadvantaged by 12 percergamps.

In addition to decreases in student performaneeathievement gap increased in all major
comparisons across student populations, with gaghnarger in mathematics than in reading.
The gap between White and Black students grew dep&aige points, increasing the gap to 22
percentage points. The gap increased 6 percentages petween disadvantaged and non-

disadvantaged students.

TX
Grade3
- State Asian/ American English Students
Test All Pacific Indian/ Economically | Language with
Reading | Students | White | Black | Hispanic | Islander | Alaska Native | Disadvantaged | Learners | Disabilities
2003 89.0 96.0 82.0 85.0 95.0 90.0 84.0 77.Q 84.0
2004 91.0 96.0 86.0 88.0 96.0 94.0 87.0 82.0 86.0
2005 94.0 97.0 89.0 91.0 98.0 95.0 90.0 87.Q 89.0
TX
Grade3
- State Asian/ American English Students
Test All Pacific | Indian/Alaska | Economically | Language with
Math Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2003 90.0 96.0 81.0 88.0 97.0 92.0 86.0 85.0 86.0
2004 90.0 95.0 81.0 87.0 97.0 91.0 86.0 85.0 84.0
2005 82.0 91.0 69.0 77.0 94.0 85.0 74.0 72.Q 75.0
Grade 5

Overall achievement increased slightly for all pagions in reading. Black students and
students with disabilities made the greatest gameseasing 9 and 10 percentage points
respectively. Despite such small gains, overalle@ment across populations was quite
impressive, with 94% of White, 78% of Black, and80f Hispanic students being proficient.

The achievement gaps decreased slightly in redzbhgeen 2003 and 2005, yet most gaps
remained in the double digits. For example, thelggtgreen White and Black students decreased
by 4 percentage points, leaving a 16 percentage gap. The largest gap, existing between
English language learners and non-English langlesgeers (ELL — 57% and Non-ELL 89%)),

closed 2 percentage points, leaving a 32 perceip@ige gap.

Very small increases occurred in achievement omematics assessments f8tdraders.
Students with disabilities had the most growthhvaitchange of 5 percentage points. Overall
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performance, however, was high for most populatwitis the number of students proficient in
mathematics ranging from 72% for English Languagarhers to 97% of Asian students.

As a result of slight increases in overall achiegatin mathematics, the achievement gap closed
little to none amongst populations. The gap betw&bite and Black students closed only 1
percentage point, leaving the gap at 18 percemtaggs. It is also important to note that

between 2003 and 2005, the achievement gap actoaflyased 2 percentage points in 2004, but
decreased by 3 percentage points in 2005, resutitige net decrease of 1 percentage point. The
gap between economically advantaged and disadwh&tgdents remained the same.

TX American
Grade5 - Asian/ Indian/ English Students
State Test All Pacific Alaska Economically Language with
Reading Students | White | Black | Hispanic | Islander Native Disadvantaged Learners | Disabilities
2003 79.0 89.0 69.0 73.0 91.0 82.0 71.0 48.0 65.0
2004 79.0 90.0 70.0 71.0 91.0 84.0 69.0 42.Q 67.0
2005 86.0 94.0 78.0 80.0 94.0 88.0 79.0 57.4 75.0
TX American
Grade5 - Asian/ Indian/ English Students
State Test All Pacific Alaska Economically Language with
Math Students | White | Black | Hispanic | Islander Native Disadvantaged Learners | Disabilities
2003 86.0 93.0 74.0 82.0 96.0 87.0 80.0 68. 74.0
2004 82.0 90.0 69.0 76.0 94.0 84.0 74.0 60.4 67.0
2005 88.0 95.0 77.0 85.0 97.0 90.0 82.0 72.4 79.0
Grade 8

Achievement in 8 grade reading dropped between 2003 and 2005. Blesignificant change
occurred in English language learners, whereirptbéciency levels dropped from 45 to 30
percentage points. The proficiency level of Whitedents dropped by 2 percentage points, as
well as Black students by 4 and Hispanic studeyni® percentage points.

The achievement gaps in reading also increasedmbise significant increase was between ELL
and Black students which dropped 13 percentageagwiithin the three year span, leaving
English language learners 56 percentage pointsid¢heir non-ELL counterparts.

The same outputs that occurred in reading profogievere also revealed in mathematics
proficiency amongst'8graders. However, decreases in overall performasece in double
digits. Both Hispanic and Black students droppegédentage points in overall achievement,
leaving only 44% of Black students proficient, amdy 50% of Hispanic students proficient.
Also by grade 8 in 2005, only 22% of ELL studenerevproficient in mathematics.

The achievement gaps in mathematics are largehavelincreased over the three year span.

Black students trail their White counterparts byp&tcentage points, ELL students trail non-
ELL students by 41 percentage points.
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TX Grade American
8 - State Asian/ Indian/ English Students
Test All Pacific Alaska Economically Language with
Reading Students | White | Black | Hispanic | Islander Native Disadvantaged Learners | Disabilities
2003 88.0 94.0 82.0 83.0 95.0 89.0 82.0 45.9 71.0
2004 89.0 95.0 85.0 84.0 96.0 90.0 83.0 48.4 73.0
2005 83.0 92.0 78.0 75.0 91.0 86.0 75.0 30.9 61.0
TX Grade American
8 - State Asian/ Indian/ English Students
Test All Pacific Alaska Economically Language with
Math Students | White | Black | Hispanic | Islander Native Disadvantaged Learners | Disabilities
2003 72.0 84.0 57.0 63.0 90.0 75.0 61.0 32.0 46.0
2004 66.0 80.0 49.0 57.0 87.0 69.0 54.0 28.0 40.0
2005 61.0 75.0 44.0 50.0 86.0 61.0 48.0 22.0 31.0
Grade 10

Overall performance in grade 10 decreased from 20@B05 in reading. Performance dropped
for all populations except for students with disitibs. The decrease in proficiency levels
averaged about 4 percentage points. Black stuttenitshe largest decreases in performance,
declining 6 percentage points, leaving only 58%Blafick students proficient in reading.

Results in closing the achievement gap varied, sgtine gaps increasing, decreasing, or
remaining the same. The gap between Black and \Bhitents increased 2 percentage points,
leaving Black students trailing 18 percentage oimtstudents proficient in reading. The gap
between disabled and non-disabled students clddeértentage points, but the gap remained at
33 percentage points. Decreases in mathematigsvachent were more significant than in
reading. The decrease in the proficiency levetwdents ranged from 7 percentage points
(Asian) to 25 percentage points (ELL), leaving ob8/percent of English Language learners
proficient in reading. Students with disabilitiesrfprmance decreased by 13 percentage points,
leaving only 26% of students with disabilities peant in reading.

The gaps between populations are large and inaeass the three year span. The gap between
the disadvantaged and non-disadvantaged populatioreased by 7 percentage points, leaving
a 28 percentage point gap in achievement. Thedaggp was between ELL and non-ELLSs,
wherein there is a 55 percentage point differendbe percent proficient in mathematics.

To conclude, Texas follows what is a common natitnead; proficiency levels are really high
in the earlier grades and achievement gaps ardegimtdbwever, as students get older, overall
achievement drops for all populations, and gapemwid

TX
Grade
10- American
State Asian/ Indian/ English Students
Test All Pacific Alaska Economically Language with
Reading | Students | White | Black | Hispanic | Islander Native Disadvantaged Learners | Disabilities
2003 72.0 80.0 64.0 63.0 82.0 75.0 61.0 234 32.0
2004 75.0 84.0 68.0 67.0 86.0 74.0 65.0 24.4 41.0
2005 67.0 76.0 58.0 59.0 80.0 71.0 57.0 20.4 36.0
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TX
Grade
10- American
State Asian/ Indian/ English Students
Test All Pacific Alaska Economically Language with
Math Students | White | Black | Hispanic | Islander Native Disadvantaged Learners | Disabilities
2003 73.0 84.0 59.0 63.0 90.0 75.0 61.0 43.0 39.0
2004 63.0 77.0 45.0 51.0 86.0 66.0 49.0 27.Q 29.0
2005 58.0 73.0 38.0 45.0 83.0 64.0 43.0 18.Q 26.0
Mississippi
Grade 3

Overall achievement increased in reading for thnaters in Mississippi, except for the Hispanic
and students with disabilities populations. By 20@%ficiency levels ranged from 74% (English
language learners) to 93% (White and Asian stufiéeisg proficient in reading. The percent of
Hispanic students decreased 6 percentage poiatsnte80% of the population proficient.

The achievement gaps between different populati@re mixed; some gaps increased while
others decreased. The gap between White and Biad&rss decreased by 7 percentage points,
leaving a 16 percentage point gap between the taapg. The gap between disabled and non-
disabled students increased 15 percentage paatgnt the highest gap of 25 percentage
points.

Overall achievement by 2005 was high for all subgeo All populations increased, except for
Hispanic students, who decreased by 2 percentdgtspBlack students’ achievement increased
10 percentage points, raising the percent of pesfiBBlack students to 80%. The greatest
increase in academic achievement—23 percentagéspeatcurred within the American Indian
population.

The achievement gaps between populations bothaseceand decreased between different
populations. The achievement gap between WhiteBéanck students decreased by 9 percentage
points, leaving only an 8 percentage point diffeeem achievement. However, in 2002, there
was no gap between White and Hispanic achieverbahhy 2005, a 3 point percentage gap had
occurred. The only double digit achievement gap Wapercentage points between disabled and
non-disabled students, an 8 point percentage isersgiace 2002.

Mississippi:
Grade3- American
State Test Asian/ Indian/ English Students
Reading All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2002 78.9 91.0 68.0 86.0 92.0 53.0 73.0 62.0 69.0
2003 81.1 92.0 71.0 86.0 93.0 82.0 74.0 67.0 76.0
2004 84.0 94.0 76.0 79.0 94.0 87.0 79.0 69. 69.0
2005 84.0 93.0 77.0 80.0 93.0 77.0 79.0 74.Q 62.0
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Mississippi:

Grade3- American

State Test Asian/ Indian/ English Students
Math All Pacific Alaska Economically | Language with

Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2002 85.8 95.0 78.0 95.0 94.0 71.0 82.0 90.4 78.0
2003 88.7 95.0 83.0 93.0 95.0 90.0 85.0 85.0 85.0
2004 92.0 96.0 87.0 93.0 96.0 93.0 89.0 92.0 83.0
2005 92.0 96.0 88.0 93.0 96.0 94.0 89.0 94.0 78.0

Grade 5

Overall achievement increased in reading for mopufations between 2002 and 2005, except
for Hispanic students and students with disabditiehe percent of students with disabilities that
were proficient decreased 9 percentage pointsinganly 51% of the population proficient.
Hispanic students dropped 3 percentage pointsthiunaintained 82% proficiency.

The outcomes of the effort to close the achievergaptin reading have been mixed. Some gaps
decreased while others increased dramatically glpebetween Blacks and Whites decreased 8
points, leaving a 16 point gap in the percentageraficient students. The gap between disabled
and non-disabled students increased 19 percentagis,xo a high of 37%.

Mississippi:
Grade5 - American
State Test Asian/ Indian/ English Students
Reading All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2002 77.9 90.0 66.0 85.0 90.0 58.0 71.0 68.0 60.0]
2003 84.1 94.0 75.0 84.0 93.0 87.0 78.0 77.0 80.0)
2004 86.0 95.0 78.0 82.0 96.0 81.0 80.0 63.0 65.0)
2005 85.0 93.0 77.0 82.0 96.0 82.0 79.0 75.0 51.0
Mississippi:
Grade5 - American
State Test Asian/ Indian/ English Students
Math All Pacific Alaska Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2002 58.4 76.0 42.0 70.0 88.0 43.0 48.0 49.Q 40.0
2003 65.3 82.0 49.0 75.0 92.0 51.0 54.0 52.0 63.0)
2004 68.0 84.0 54.0 70.0 91.0 59.0 58.0 61.0 45.0
2005 69.0 83.0 56.0 78.0 93.0 59.0 60.0 76.0 37.0
Grade 8

Overall achievement has increased for all popuiatia reading and mathematics proficiency.
Despite significant increases in achievement, spopailations are still lagging behind. In 2005,
after gaining 10 percentage points, only 41% otBlstudents were proficient in reading.
English language learners followed the same trdaspite a 21 percentage point increase since
2002, only 50% of English Language learners weoéi@ent in mathematics in 2005.
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The outcomes of the effort to close the achievergaptare mixed. The gaps between most
populations were already significant in 2002. Saaps decrease slightly and others increased
or remained the same. The gap between Black antk\&tludents in reading decreased two
percentage points, leaving a 32 percentage pomt e 28 point achievement gap between the
economically disadvantaged and non-disadvantagedghsh proficiency stayed the same. In
addition, the smallest gap (9 percentage pointseased 2 points in the four year span.

Mississippi:

Grade8 - American

State Test Asian/ Indian/ English Students

Reading All Pacific Alaska Economically Language with

Proficiency Students | White | Black | Hispanic | Islander Native Disadvantaged Learners | Disabilities
2002 48.4 65.0 31.0 53.0 67.0 25.0 34.0 18.9 15.0
2003 56.7 73.0 40.0 56.0 73.0 55.0 43.0 34.4 42.0
2004 62.0 80.0 43.0 63.0 74.0 61.0 47.0 39.4 24.0
2005 57.0 73.0 41.0 56.0 76.0 46.0 44.0 324 17.0

Mississippi:

Grade 8- American

State Test Asian/ Indian/ English Students
Math All Pacific Alaska Economically Language with

Proficiency Students | White | Black | Hispanic | Islander Native Disadvantaged Learners | Disabilities
2002 45.6 63.0 27.0 56.0 78.0 21.0 31.0 29.4 14.0
2003 48.1 65.0 31.0 49.0 80.0 50.0 35.0 33.4 34.0
2004 60.0 76.0 43.0 60.0 86.0 64.0 46.0 52.9 22.0
2005 53.0 68.0 38.0 59.0 85.0 52.0 41.0 50.7 15.0

High School

Proficiency data was not available for the 2002high school cohort. Therefore, analysis will
be performed for the years between 2003 and 2005.

Overall achievement in mathematics for the higlostiwvas particularly high, especially after
increases made between 2003 and 2005. The perfcetaidents proficient ranged between
86.7% (Black students) and 96% (Asian students)e €xception in performance occurred
within the students with disabilities populatiorhavein 78% of the population was proficient.

Overall performance in reading was mixed betweéferdint populations. Hispanic, American
Indian, ELL and students with disabilities decrebisethe percent of students proficient, while
other populations made small increases. Howeweratl achievement ranged generally from
about 74% (Black) to 91% (White) of students priefit in English. However, students with
disabilities and English Language learners felkshwith 42.1% and 58.5% of each categories
respectfully being proficient.

The achievement gap in reading between White aadkBtudents decreased nearly 5 percent
points between 2003 and 2005, leaving a 17 pergemgaint gap. However, gap between White
and Hispanic student performance actually increapptdoximately 4 percentage points, leaving
a 17 percentage point gap. The gap between ecoatiynmlisadvantaged and non-disadvantaged
students decreased by 3 percentage points, leavidgpoint gap.

The achievement gaps in mathematics were relatsrabil, and decreased in this 3 year span.
The biggest gap closure occurred between the VéhiieBlack populations. The gap closed
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approximately 10 percentage points, leaving onppiits between the percent proficient in those
populations. The gap also closed 4 points betwaatents with disabilities and non-disabled
populations.

Mississippi:
High School American
Cohort - State Asian/ Indian/ English Students
Test Reading All Pacific Alaska Economically | Language with
Proficiency Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2003 78.4 88.7 66.8 78.2 85.8 82.9 68.0 80.9 45.0
2004 83.1 91.8 73.5 83.3 84.8 85.7 74.5 53.4 44.1
2005 82.8 91.2 73.9 76.9 88.4 77.3 74.9 58.5 42.1
Mississippi:
High School American
Cohort - State Asian/ Indian/ English Students
Test Math All Pacific Alaska Economically | Language with
Proficiency Students | White | Black | Hispanic | Islander Native Disadvantaged | Learners | Disabilities
2003 81.9 90.7 71.8 87.8 95.9 86.5 73.6 74.7 64.3
2004 90.7 95.7 84.9 95.8 96.0 96.0 86.0 89.1 73.3
2005 91.6 96.0 86.7 93.8 96.0 86.7 87.7 96.0 78.0
llinois

The state of lllinois houses a relatively large lpuschool system, educating approximately
2,100,961 students within 894 school districts. Wiupils represent 57.4% of the state’s
student population, Blacks 21.2%, Hispanics 17.%bMAsians make up 3.6% of the student
population. Additionally, the percentage of econtaily disadvantaged students, 36.9%, is on
par with the national average, while the percentdggudents with disabilities, 15.1%, is
slightly above the national average for studertenaing public schools within a state.

Grade 3

Third grade students in Illinois made increasesvierall performance in reading between 2002
and 2005. The largest increases occurred withabeamically disadvantaged subgroup, which
increased 8.1 percentage points. Other subgrougde ow@nparable increases. Black students
gained by 7.1 percentage points, Hispanics by @6gmtage points, and students with
disabilities by 7.6 percentage points.

Despite these gains in overall performance, reapiinficiency levels for disadvantaged and
minority students remain quite low for lllinois tdigraders. For example, only 38.6% of
students with disabilities are proficient, trailitigeir non-disabled peers by 32.6 percentage
points. A mere 41.2% of Black third graders ardiprent, and thus trail their White peers by 37
percentage points. And, only 48.4% of economicdibpdvantaged students are proficient,
compared to 79.6% of non-economically disadvantaedents, resulting in a 31.2 percentage
point achievement gap.

Mathematics performance in 2005 was much higheliifoois third graders than it was for

reading. Here, more than 70% of Hispanic and Eluidesits were at or above proficient, while
nearly 90% of White students and non-economicafigdivantaged students were proficient.

20



Third grade mathematics data also reveal a noteywgdp between subgroups; while Black
students trail their White peers by 34.2 percentagets, Hispanics trail their White peers by
only 14.3 percentage points. Thus, the Hispaniulaion is making some of the greatest gains
in proficiency.

Illinais:
Grade3- American
State Test Asian/ Indian/ English Students
Reading All Pacific Alaska Multi- | Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Racial | Disadvantaged | Learners | Disabilities
2002 62.2 76.2 34.1 48.1 81.7 65.7 n.a. 40.3 61.0 103
2003 62.0 76.0 34.8 49.4 82.5 59.0 n.a. 415 38.0 213
2004 65.1 76.9 39.0 55.8 85.3 59.6 7116 46.2 60.5 5.6 3
2005 66.6 78.2 41.2 55.7 84.1 70.3 68,8 48.4 58.1 8.6 3
Illinais:
Grade3- American
State Test Asian/ Indian/ English Students
M athematics All Pacific Alaska Multi- | Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Racial | Disadvantaged | Learners | Disabilities
2002 74.2 87.5 45.4 66.2 92.7 77.1 n.a. 54.4 75.7 175
2003 75.7 88.5 48.9 69.3 93.5 78.6 n.a. 57.9 57.0 5.05
2004 79.1 89.7 53.7 76.1 94.7 78.5 85[7 63.3 79.6 9.75
2005 79.3 89.1 54.9 74.8 94.0 77.3 81)9 64.3 79. 0.16
Grade 5

Increases in overall performance in fifth gradedieg have been more significant for some
student populations than for others. Between 20@22805, English language learners made
increases in proficiency by 12.1 percentage powmiteereas the students with disabilities
subgroup increased by only 1.9 percent. Simildahg,Hispanic population increased by 10
entire percentage points, whereas Black studeateased by only 2.1 percentage points. Thus,
the journey to 100% proficiency for fifth grade d#unts has led to mixed successes, at best.

Despite some increases, the achievement gap imgehdtween White students and other
subgroups remains quite high across the board,upibards of 20 percentage points. Black
students trail White students by 35.4 percentag@g@dispanic students trail White students by
20.4 percentage points, and English language |lesatragl White students by 21.8 percentage
points. The largest achievement gap for fifth gréid®is students in reading is 39.5 percentage
points, between disabled and non-disabled students.

As with fifth graders, proficiency rates for mathetims were much larger than in reading.
Increases in overall performance were also mugefahan for reading, with the greatest gains
occurring with English language learners, with araaing 30 percentage point gain. Also
impressive was the 22.9 percentage point jumpHisdanic students made since 2002.
Additional gains occurred with Black students whad®a a 14.2 percentage point gain and
economically disadvantaged students who made apEsc&ntage point gain.

Decreases in achievement gaps occurred betweendjoeity of subgroups; however,
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achievement gaps remain high in mathematics. By 20@ gap between White and Black
students was 37.5 percentage points, and 36.9rgageepoints between non-disabled and
disabled students. The smallest achievement gapesheéween White and ELL students at 13.6
percentage points, and between White and Hispamiests at 14.7 percentage points.

Ilinois:
Gradeb - American
State Test Asian/ Indian/ English Students
Reading All Pacific Alaska Multi- | Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Racial | Disadvantaged | Learners | Disabilities
2002 59.1 72.6 334 40.5 75.5 62.3 n.a. 375 37.0 432
2003 60.4 73.5 35.9 42.2 78.9 64.5 n.a. 40.0 12.3 532
2004 60.9 71.7 36.6 49.9 79.6 66.3 63)2 42.2 49.% 492
2005 59.8 70.9 35.5 50.5 79.6 62.5 61[7 423 49.1 6.2 2
Illinais:
Grade5- American
State Test Asian/ Indian/ English Students
Math All Pacific Alaska Multi- | Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Racial | Disadvantaged | Learners | Disabilities
2002 62.8 77.3 32.2 46.3 85.3 63.9 n.a. 40.7 40.8 133
2003 68.3 81.3 40.2 55.3 89.0 69.6 n.a. 49.2 28.9 523
2004 71.8 82.5 44.1 67.0 91.5 75.8 68,8 54.3 69.4 9.03
2005 73.2 83.9 46.4 69.2 92.2 76.9 741 56.6 70.8 174
Grade 8

Small increases in overall performance occurragauing for eighth grade students. Most
increases were less than 10 percentage pointasligraups, except the migrant population
which had a 39.4 percentage point increase, tigesaigains in proficiency uncovered in this
investigation. Interestingly, while migrants gainadates of proficiency, English language
learners was the only population to decrease ireaement, by 7.8 percentage points.

Achievement gaps were over 40 percentage pointgseet White and Black students and
increased by .3 percentage points, while the gapdasn economically disadvantaged and non-
disadvantaged students increased by .8 percentagis.pAstounding achievement gaps
continue to exist between Whites and English lagguearners—47.1 percentage points.
Likewise, only 30.9% of students with disabiliti@s, compared to 82.1% of White students,
were proficient in 2005, a gap of almost 50 erpieecentage points.

Overall achievement for eighth grade mathematics quate low. Only 15.1% of students with
disabilities, 24.8% of Black students, and 26% olish language learners were proficient.
Achievement gaps were over 40 percentage pointgleet White and Black students, White and
English language learner students, and betweeblddand non-disabled students.

Illinais:
Grade8 -
State Test Asian/ American English Students
Reading All Pacific Indian/ Multi- | Economically | Language with
Proficiency | Students | White | Black | Hispanic Islander Alaska Native | Racial | Disadvantaged | Learners | Disabilities
2002 68.0 76.8 48.7 50.9 82.8 62.4 n.a. 50.0 42.8 532
2003 63.7 73.0 45.3 46.9 79.8 54.6 n.a. 46.0 14.Y 951
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2004 67.1 76.3 48.3 51.3 815 72.0 66 49.8 28.8 422
2005 72.8 82.1 53.7 59.7 86.8 73.7 73 56.8 35. 0.9 3
Ilinois:
Grade8 -

State Test American English Students
Math All Asian/Pacific | Indian/Alaska | Multi- | Economically | Language with
Proficiency | Students | White | Black | Hispanic | slander Native Racial | Disadvantaged | Learners | Disabilities
2002 52.5 64.8 22.1 33.3 77.6 44.2 n.a. 28.9 37.6 301
2003 53.1 65.8 23.0 35.5 78.8 43.8 n.a. 304 17.7 301
2004 54.4 66.7 24.6 38.7 81.0 55.4 4614 325 25.2 391
2005 54.3 67.3 24.8 39.3 82.3 50.8 5218 32.3 26. 511

High School

In reading, the majority of the student populatiosade moderate gains in overall performance.
Hispanic and economically disadvantaged studenteased by 4.4 and 4.6 percentage points,
respectively, while Black students made gains bfp&rcentage points. The English language
learner population, however, made a startling deaén percent proficient, by 18.2 percentage
points. This has resulted in a 50.5 percentagd poimevement gap between English language
learners and White students.

Additional gaps in achievement remain high for sitdoopulations when compared to their
White peers. After four years of No Child Left Betij Black students continue to trail their
White counterparts by 32.7 percentage points asgatiic students trail Whites by 27.5
percentage points. Similarly, disabled studenisniom-disabled students by 48.8 percentage
points.

Eleventh grade mathematics resulted in the lovassrof student proficiency for the state of
lllinois. Compared to 63% of White students, on8/6P6 of Black students, 12.4% of students
with disabilities, and 30.8% of Hispanic studentrevproficient. Moreover, overall performance
in mathematics has decreased for most student atoqms. Most notable is the 5.1 percentage
point decrease in achievement in English languegenérs, who in 2002 had a success rate of
30.9%, but in 2005, could only boast of a 25.8%iprency rate. Understandably, achievement
gaps remain quite high for eleventh grade students,a range of 32.2 percentage points (the
gap between White and Hispanic students in mathes)ab 45.2 percentage points (the gap
between disabled and non-disabled students).

Illinois:
Grade1l- American
State Test Asian/ Indian/ English Students
Reading All Pacific Alaska Multi- | Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Racial | Disadvantaged | Learners | Disabilities
2002 58.2 66.1 32.0 35.9 65.7 57.2 32.8 35.5 17.1
2003 56.4 64.6 31.2 34.3 65.2 51.2 31.8 16.2 15.3
2004 56.8 65.3 31.7 345 65.0 52.5 50/5 32.6 12.7 6.11
2005 59.5 67.8 35.1 40.3 71.0 56.5 56,3 374 17.3 591
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Illinois:

Grade1l- American

State Test Asian/ Indian/ English Students
Math All Pacific Alaska Multi- | Economically | Language with

Proficiency | Students | White | Black | Hispanic | Islander Native Racial | Disadvantaged | Learners | Disabilities
2002 53.6 62.8 19.4 28.8 72.8 52.2 24.0 30.9 13.9
2003 53.3 62.6 20.5 29.4 73.7 47.1 25.0 24.2 12.4
2004 53.1 62.5 204 30.7 75.1 44.4 45]1 25.5 26.1 211
2005 52.8 63.0 18.6 30.8 75.6 51.1 4718 25.5 25.8 241

North Carolina

Overall achievement increased for all populationeeding for % graders. Groups with lowest
performance included ELL (56.7% proficient) anddstats with disabilities (54% proficient).
Other populations had between 71% (Hispanic) afd 8&hite) students proficient.
Achievement gaps decreased little between 2002888. The gaps ranged between 33
percentage points (students with disabilities amal-disabled students) and 17.8% (Black and
White students).

Overall achievement decreased slightly in mathersati 3° grade for most populations.
Despite a slight increase in achievement, only @%iudents with disabilities were proficient.
The outcomes of the effort to close the achievergaptwere mixed. The gap increased 3
percentage points between Black and White studéBtpoint gap). The gap between students
with disabilities and non-disabled students de@é&spercentage points, leaving a 24
percentage point gap.

Grade 5

Overall achievement in reading increased slighdtyall populations. ELL showed the most
progress with over a 12 percentage point increbmvever, only 65 percent of that population
(ELL) was proficient by 2005.

The achievement gap between “target” populatiomsedsed between 2003 and 2005 in reading.
The greatest decrease in the gap occurred betwdeariel non ELL students. The 11
percentage point decrease left nearly a 29 pergemtaint gap between the two populations.

The gap between White and Hispanic students cldgeicentage points, leaving a 7 percentage

point gap.

Overall achievement in mathematics was mixed witihsincrease in some populations and
minimal increases in others. The greatest impr&rdrwas a 5.7 percentage point increase in
students proficient. Despite slight decreases; mwprovement was high for most populations.
Achievement ranged from 76.8% (ELL) to 95% (Asiandgnts).

The achievement gap decreased in most instancé® fpaders. The gap between White and
Hispanic students closed 6 percentage points, indrtpe gap down to approximately 9
percentage points. However, the gap between VehideBlack students increased slightly (less
than 1 percentage point), leaving a 12.3 perceriagg gap between the two populations.
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North
Carolina:
Grade5 - American
State Test Asian/ Indian/ English Students
Reading All Pacific Alaska Multi- Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Racial | Disadvantaged | Learners | Disabilities
2003 86.0 92.2 77.2 71.2 87.8 77.3 90J1 77.1 52.4 4.2 5
2004 88.4 93.7 80.5 78.5 91.0 82.9 916 81.0 66.1 156
2005 88.8 93.8 81.5 79.9 92.6 81.9 92/0 82.0 65. 3.16
North
Carolina:
Grade5 - American
State Test Asian/ Indian/ English Students
Math All Pacific Alaska Multi- | Economically | Language with
Proficiency | Students | White | Black | Hispanic | Islander Native Racial | Disadvantaged | Learners | Disabilities
2003 90.1 94.8 83.1 80.1 93.4 84.3 925 83.6 67.2 5.8 6
2004 92.4 95.0 86.5 88.1 95.0 89.7 944 87.6 82. 227
2005 89.9 94.4 82.1 85.8 95.0 83.3 92/0 83.8 76.8 8.4 6
Grade 8

Overall achievement improved slightly in both rempand mathematics fol'§raders. The

highest increase, for both subjects, was amonglisiganic and ELL populations (between 9 and
11 percentage points). Despite measurable gramtii,an average of 55% of English Language

learners are proficient in reading and mathematics.

The achievement gap decreased slightly in bothmgaahd mathematics. The largest gaps were
between students with disabilities and the nonbiiexh(34 percentage points in reading and 35

percentage points in mathematics). The largesedses in the achievement gap occurred
between the ELL and non ELL populations (approxetya® percentage points). The gap

between Black and White students decreased 2 paibtsth reading and mathematics, leaving

gaps of 14 and 19 percentage points, respectively.

North

Carolina:

Grade8- American

State Test Asian/ Indian/ English Students

Reading All Pacific Alaska Multi- | Economically | Language with

Proficiency | Students | White | Black | Hispanic | Islander Native Racial | Disadvantaged | Learners | Disabilities
2003 85.7 92.3 75.7 65.0 87.0 79.3 90J8 74.3 414 9.84
2004 87.8 93.4 79.1 73.5 90.7 84.6 92]1 78.7 53.6 735
2005 87.9 93.6 79.3 74.9 90.4 82.8 919 79.2 52.% 835

North

Carolina:

Grade8 - American

State Test Asian/ Indian/ English Students

Math All Pacific Alaska Multi- | Economically | Language with

Proficiency | Students | White | Black | Hispanic | Islander Native Racial | Disadvantaged | Learners | Disabilities
2003 82.4 90.2 68.6 68.2 90.1 775 86]1 69.9 51.7 6.14
2004 84.3 91.3 71.6 75.0 92.3 81.1 87)0 73.5 61.7 265
2005 84.0 91.0 71.4 76.1 92.5 79.5 867 73.8 61.9 335
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High School

Disaggregated information for high school studéntnly available for 2005; therefore, analysis
in achievement and achievement gaps is not possilbhes time.

North

Carolina: American

State Test Asian/ Indian/ English Students

English | All Pacific Alaska Multi- | Economically | Language with

Proficiency | Students | White | Black | Hispanic | Islander Native Racial | Disadvantaged | Learners | Disabilities
2005 82.0 89.4 70.3 64.6 85.2 72.6 87.8 70.0 29. 574
North

Carolina: American

State Test Asian/ Indian/ English Student

Algebral All Pacific Alaska Multi- | Economically | Language with

Proficiency | Students | White | Black | Hispanic | Islander Native Racial | Disadvantaged | Learners | Disabilities
2005 80.3 88.3 65.3 724 89.5 73.7 813 69.7 62.7 395

Conclusion

Achievements gaps still occur in all seven statiedied. There are gaps in achievement between
White and Black students, White and Hispanic sttgjatisabled and non disabled, and other
ethnicities including Asian and American Indiang iAvestigation of achievement and the

ability to close achievement gaps in each of thvesatates produced mixed results.

While the achievement in some states was relativigly such as in Texas, North Carolina, and
Mississippi in early grades, achievement decreasextudents matriculated through the system.
North Carolina and Mississippi both showed meadarghins in the closure of the achievement
gap in the earlier years, while gap closure in Bestagnated and sometimes reversed in high
school. Other states showed little progress meeidchievement or gap closure. By far, results
are mixed in all of the states; overall achievenaat gap closure vary from grade to grade and
subject to subject.
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Appendix

New York Achievement Gaps
Grade 4 - Reading

Data Test Test Test

New York Achievement Gaps
Grade 4 - Mathematics

2002-State Data 2003-State Test 2004-State Test 2005T%st 2003-NAEP

@ White/Black

B White/Hispanic
OEcon. Adv/Disadv.
O Non-Disabled/Disabled
ENonELL/ELL

2002-State 2003-State 2004-State 2005-State 2002-NAEP 2003-NAEP 2005-NAEP

B White/Black

B White/Hispanic
OEcon. Adv/Disadv.

O Non-Disabled/Disable
ENonELL/ELL

d

2005-NAEP
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New York Achievement Gaps
Grade 8 - Reading

@ White/Black

B White/Hispanic
OEcon. Adv/Disadv.
O Non-Disabled/Disabled
ENonELL/ELL

2002-State 2003-State 2004-State 2005-State 2002-NAEP 2003-NAEP 2005-NAEP

Data Test Test Test

New York Achievement Gaps
Grade 8 - Mathematics

2002-State Data 2003-State Test 2004-State Test 2005T=st 2003-NAEP

B White/Black

B White/Hispanic
OEcon. Adv/Disadv.

O Non-Disabled/Disable
B NonELL/ELL

d

2005-NAEP
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California Achievement Gaps
Grade 4 - Reading

40.0
35.0
30.0
25.0 -
@ White/Black
B White/Hispanic
20.0 OEcon. Adv/Disadv.
ONonELL/ELL
15.0 E NonDisabled/Disabled
10.0
5.0
0.0
2003-State Test 2004-State Test 2005-State Test 200FPNAE  2005-NAEP
California Achievement Gaps
Grade 4 - Mathematics
40.0
35.0
30.0
25.0 -
@ White/Black
B White/Hispanic
20.0 OEcon. Adv/Disadv.
ONonELL/ELL
15.0 E NonDisabled/Disabled

10.0

5.0

0.0

2003-State Test 2004-State Test 2005-State Test 2003NAE  2005-NAEP
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California Achievement Gaps
Grade 8 - Reading

45.0

40.0

35.0

30.0
@ White/Black

25.0 B White/Hispanic
OEcon. Adv/Disadv.

20.0 ONonELL/ELL
E NonDisabled/Disabled

15.0

10.0

5.0
0.0
2003-State Test 2004-State Test 2005-State Test 2003RNAE  2005-NAEP
California Achievement Gaps
Grade 8 - Mathematics

35.0

30.0

25.0

200 E White/Black

' @ White/Hispanic

OEcon. Adv/Disadv.

15.0 ONonELL/ELL
E NonDisabled/Disabled

10.0

5.0

0.0

2003-State Test 2004-State Test 2005-State Test 200FNAE 2005-NAEP
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Oregon Achievement Gaps
Grade 3 and Grade 4 - Reading

30.0

25.0

20.0

E White/Black

B White/Hispanic
15.0 OEcon Adv/Disadv.

@ Non-Disabled/Disable
ONon-ELL/ELL

10.0

5.0

0.0

2003- Grade 3 2004-Grade 3 Stat2005-Grade 3 State 2003-Grade 4 2005-Grade 4
State Test Test Test NAEP NAEP

Oregon Achievement Gaps
Grade 3and Grade 4 - Mathematics

35.0

30.0

25.0
@ White/Black

200 B White/Hispanic
OEcon Adv/Disadv.

@ Non-Disabled/Disable
ONon-ELL/ELL

15.0

10.0
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0.0

2003- Grade 3 2004-Grade 3 Stat2005-Grade 3 State 2003-Grade 4 2005-Grade 4
State Test Test Test NAEP NAEP



Oregon Achievement Gaps
Grade 8 - Reading

35.0

30.0

25.0
20.0 @ White/Black
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OEcon Adv/Disadv.

@ Non-Disabled/Disabled
ONon-ELL/ELL
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0.0
2003-State Test 2004-State Test 2005-State Test 2003-NAEP 005-RAEP

Oregon Achievement Gaps
Grade 8 - Mathematics

35.0

30.0

25.0
200 E White/Black
' @ White/Hispanic
OEcon Adv/Disadv.

@ Non-Disabled/Disabled
ONon-ELL/ELL

15.0

10.0

5.0

0.0

2003-State Test 2004-State Test 2005-State Test 2003-NAEP 005-AEP
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Texas Achievement Gaps
Grade 4 - Reading

@ White/Black
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d

2003-State Test 2004-State Test 2005-State Test 2003-NAEP 005-RAEP

Texas Achievement Gaps
Grade 4 - Mathematics

B White/Black

B White/Hispanic
OEcon. Adv/Disadv.

E Non-Disabled/Disable
ONonELL/ELL

d

2003-State Test 2004-State Test 2005-State Test 2003-NAEP 005-RAEP
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Texas Achievement Gaps
Grade 8 - Reading
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Texas Achievement Gaps
Grade 8 - Mathematics
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Mississippi Achievement Gaps
Grade 4 - Reading

35.0

30.0

25.0

20.0 @ White/Black
@ White/Hispanic
OEcon. Adv/Disadv
15.0 @ Nondisabled/Disabled
10.0
5.0
0.0
2002-State Test 2003-State Test 2004-State Test 2@@8-Best 2003-NAEP 2005-NAEP
Mississippi Achievement Gaps
Grade 4 - Mathematics
35.0
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B White/Hispanic
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10.0
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Mississippi Achievement Gaps
Grade 8 - Reading

2002-State 2003-State 2004-State 2005-State 2002-NAEP 2003-NAEP 2005-NAEP

Test Test Test Test

Mississippi Achievement Gaps
Grade 8 - Mathematics

2002-State Test 2003-State Test 2004-State Test 2186-Best

2003-NAEP

2005-NAEP

E White/Black
B White/Hispanic
OEcon. Adv/Disadv

E Nondisabled/Disable

@ White/Black

B White/Hispanic
OEcon. Adv/Disadv

E Nondisabled/Disable
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IlInois Achievement Gaps
Grade 3 and Grade4 - Reading

45.0
40.0 +
35.0 1
30.0 1
@ White/Black
2504 | lWhlte/Hlspaljlc
OEcon. Adv/Disadv.
20.0 1 || @ Non-Disabled/Disabled
' B White/ELL
ONon-ELL/ELL
15.0 1 -
10.0 =
5.0 1 =
0.0 4 T
2002- Grade 3 2003- Grade 3 2004-Grade 3 2005-Grade 3 2003-Grade 4 2005-Grade 4
State Test State Test State Test State Test NAEP NAEP
Illinois Achievement Gaps
Grade 3 and Grade 4 - Mathematics
45.0
40.0 1
35.0 1
30.0 1
] @ White/Black
25.0 @ White/Hispanic

OEcon. Adv/Disadv.
@ Non-Disabled/Disabled
B White/ELL

ONon-ELL/ELL

20.0 1

15.01

10.01

5.0 4

0.0 4

2002- Grade 3 2003- Grade 3 2004-Grade 3 2005-Grade 3 2003-Grade 4 2005-Grade 4
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Illinois Achievement Gaps
Grade 8 - Reading
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Illinois Achievement Gaps
Grade 8 - Mathematics
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North Carolina Achievement Gaps
Grade 4 - Reading
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North Carolina Achievement Gaps
Grade 4 - Mathematics
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North Carolina Achievement Gaps
Grade 8 - Reading
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North Carolina Achievement Gaps
Grade 8 - Mathematics
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