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I. Students’ Attitudes 

 

• A large percentage of college students feel that high school did not prepare 

them sufficiently for college level work. 

o Thirty-nine percent of college students say that there are gaps in how high 
school prepared them for the expectations of college (Achieve, 2005). 

o Over half (56%) of all college students say that high school left them 

unprepared for the work and study habits expected in college (Achieve, 
2005). 

o A large percentage of students that go on to higher education say that high 
school teachers and classes should have done more to prepare them for 
college.  (51% of African American young adults, 48% of Hispanic young 
adults, 44% of Asian American young adults, and 39% of White young 
adults agreed that their preparation was lacking). (Public Agenda, 2005) 

 

• The types of classes that college students take during high school is strongly 

associated with how prepared they feel for college-level work. 

o College students who took Algebra Two or higher level math courses in 
high school are more than twice as likely to feel prepared for the math 
they are expected to do in college (60% feel well prepared) than students 
who did not take Algebra Two (26%). (Achieve, 2005) 

o College students who were expected to write a great deal in high school, 
feel much more prepared for the quality of writing expected of them in 
college (79% feel well prepared) than do students who faced lower 
expectations for their quantity of writing (51%). (Achieve, 2005) 

 

• A large percentage of high school students do not face high academic 

expectations in high school. 

o One-quarter (24%) of all high school graduates, including 26% of all 
current college students and 20% of non-college students, say that they 
faced high academic expectations and that they were significantly 
challenged in high school. (Achieve, 2005) 

o More than half (56%) of all high school graduates faced moderate 
expectations, whereas one in five (20%) found that expectations were low 
and that it was easy to slide by.  (Achieve, 2005) 
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o About half of students (47% of students with postgraduate degrees and 
54% of students without degrees) said their high school teachers made it 
easy to do just enough to get by.  (Public Agenda, 2005)  

o A large majority of students (62% of students with postgraduate degrees 
and 78% of students without degrees) say they could have paid a lot more 
attention and worked harder in high school (Public Agenda, 2005). 

o Slightly more than half (56%) of current high school students indicate that 
they put forth a great deal of effort in their school work. (HSSE, 2004) 

 

• Most high school students are not excited by what they are learning in school. 

o Less than one third (29%) of high school students report that they are 
excited about their classes. (HSSE, 2004) 

o Less than half of high school students report that their school work makes 
them curious to learn about other things. (HSSE, 2004) 

 

• A large majority of high school students understand the importance of 

postsecondary education. 

o More than four fifths of current high school students (81%) intend to 
enroll in some form of postsecondary education. (HSSE, 2004) 

o Most young adults understand that they will make more money if they 
attend college. (84% of African American, 90% of Hispanic, 92% Asian 
American, and 88% of White young adults responded that college 
graduates earn more money). (Public Agenda, 2005) 

o Most young adults also feel that college helps prepare students for the real 
world. (78% of African American, 76% of Hispanic, 76% Asian 
American, and 73% of White young adults responded that college 
graduates earn more money).  (Public Agenda, 2005) 

 

• A large majority of high school students report having a strong, positive 

relationship with an adult in their high school. 

o Two thirds (66%) of current high school students say that at least one 
adult in their school cared about them and knew them well. (HSSE, 2004) 

o More than three fifths of current high school students (63%) say they are 
supported and respected by teachers. (HSSE, 2004) 

o Large majorities of young adults say that in high school they had a teacher 
or coach who really inspired them (79% of African American, 70% of 
Hispanic, 69% of Asian American, and  76% of white young adults 
reported an inspirational relationship). (Public Agenda, 2005) 

o Almost all (95%) of secondary school students have had a teacher who has 
made a positive difference in their lives. (MetLife, 2005) 

 
 

II. Teachers’ and Administrators’ Attitudes 

 
Attitudes Towards the Work Environment 
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• Two in ten (18%) new teachers are very or fairly likely to leave the 

profession. (MetLife, 2005). 

 

• Teachers’ greatest sources of dissatisfaction include administrative duties 

and lack of planning time. 
o New teachers most commonly report administrative, classroom 

management and testing responsibilities as their greatest source of stress.  
About one third (34%) of new teachers indicated these areas as their 
greatest source of stress or anxiety.  (MetLife, 2005).  

o Among teachers who leave the profession, the five most commonly 
reported sources of dissatisfaction were a lack of planning time (60 
percent), too heavy a workload (51 percent), too many students in a 
classroom (50 percent), too low a salary (48 percent), and problematic 
student behavior (44 percent). (National Center for Education Statistics, 
2005) 

o The five most commonly reported sources of dissatisfaction among 
teachers who transferred to another school were a lack of planning time 
(65 percent), too heavy a workload (60 percent), too low a salary (54 
percent), problematic student behavior (53 percent), and a lack of 
influence over school policy (52 percent).  (National Center for Education 
Statistics, 2005) 

o Compared to other aspects of their working conditions, North Carolina 
public school teachers are least positive about the time available to them 
for planning and collaboration. Only about half (51 percent) of teachers 
agree that they have adequate time for collaboration with colleagues and 
less than half (46 percent) believe that new teachers are provided enough 
time to work with a mentor within and outside of the classroom. 
(Southeast Center for Teaching Quality, 2004) 

 

• New teachers who plan to transfer schools or leave the profession report a 

variety of other sources of dissatisfaction with their jobs. 
o Compared to those who plan to continue teaching, fewer new teachers who 

are likely to leave the profession are very satisfied with their relationships 
with students (48% vs. 72%), other teachers (38% vs. 61%), and their 
principal (34% vs. 57%). (MetLife, 2005) 

o New teachers who are likely to leave the profession are less likely to strongly 
agree that their principal creates an environment which helps them be an 
effective teacher (40% vs. 63%). (MetLife, 2005) 

 

• Teachers consider working with parents to be one of the most challenging 

aspects of their job. 

o One third (31%) of new teachers believe communicating with and 
involving parents is their greatest challenge. (MetLife, 2005) 

o Only one quarter of new teachers describes the relationship with the 
students’ parents as very satisfying. (MetLife, 2005) 
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o More than half (60%) of high school teachers say their school has a 
serious problem with insufficient parental involvement. (Sizing Things 
Up, 2002 in Public Agenda, 2003) 

 

• Principals’ most common source of stress is parents.  

o About one quarter (28%) of principals report parents as a source of stress.  
Other sources of stress for principals include testing, administrative and 
management duties (27%), government, bureaucracy and politics (15%), 
and student issues (15%). (MetLife, 2005) 

 

• Teachers working in urban schools and schools with a high percentage of 

minority students are less satisfied with their jobs than other teachers. 

o Fifty-six percent of new teachers in urban schools compared to 70% of 
new teachers in suburban or rural areas report being very satisfied with 
their jobs. 57% of new teachers working in schools where half or more of 
the student body are minority students vs. 71% of all other new teachers 
are very satisfied with teaching. (MetLife, 2005) 

o Public school teachers in North Carolina that work in hard-to-staff schools 
are less satisfied than their peers with every aspect of their school 
environment. (Hard to staff schools include those located in poor urban 
and rural areas or those designated as “low performing” by the state). 
(ECS, 2004) 

 

• Principals report higher levels of  job satisfaction than teachers. 

o Three quarters (76%) of principals are very satisfied with their job as 
principal in a public school compared to 66% of new teachers who are very 

satisfied with teaching as a career. (MetLife, 2005) 
o North Carolina public school teachers are less satisfied with their working 

conditions than principals, particularly in the categories of time and 
empowerment. (Southeast Center for Teaching Quality, 2004) 

 

• Principals and new teachers agree that the most important sources of 

training for new teachers include providing mentors and ensuring that new 

teachers have an internship or other practical training. 

o Forty-four percent of principals and 38% of new teachers say that being 
assigned a skilled, experienced teacher as a mentor would be most helpful 
training for first-time teachers. (MetLife, 2005, 2005) 

o About a third (34%) of new teachers and 43% of principals feel that year-
long internships or other practical training would also be very helpful for 
training new teachers. (MetLife, 2005) 

 

• Most new teachers have access to support and guidance during their 

transition to the classroom. 

o Eighty-one percent of new teachers were assigned a more experienced 
teacher as a mentor when they began teaching. (MetLife, 2005) 
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o Eighty-eight percent of new teachers have someone to go to for advice and 
guidance about teaching the curriculum and 91% can obtain advice about 
classroom management and administrative responsibilities. (MetLife, 
2005) 

 
 

Attitudes towards Education Reform and Standards 

 

• Polling data presents a mixed picture of teachers’ beliefs and expectations 

about the capacity of students to meet high standards. 

o One quarter (26%) of high school teachers feel that all students, teachers, 
and schools should be held to the same performance standard, regardless 
of the socioeconomic background of the students. (ETS, 2005) 

o Sixty-four percent of teachers agree that inner-city kids should be 
expected to achieve to the same standards as their wealthier peers. (Reality 
Check, 2000 in Public Agenda, 2003) 

o Eighty percent of teachers and 89% of principals, “strongly” agree that all 
children can learn. (The MetLife Survey of the American Teacher, 2001 in 
Public Agenda, 2003) 

o Only 21% of teachers think students should be expected to pass an even 
more challenging test in order to receive their high school diploma 
(Reality Check, 2002 in Public Agenda, 2003) 

o Eighty-nine percent of teachers say they are confident that most of their 
students will learn the skills and knowledge they were supposed to by the 
end of the year. (Stand by Me, 2003 in Public Agenda, 2003) 

o Thirty-eight percent doubt they can get through to their hardest-to-reach 
students by the end of the year. (Stand by Me, 2003 in Public Agenda, 
2003) 

o A sizeable number of new teachers (42%) say student achievement is 
mostly determined by parental involvement and socioeconomic status, 
compared to 54% who say teacher quality is just as important. (A Sense of 
Calling, 2000 in Public Agenda, 2003) 

 

• While few high school teachers feel that a great deal has been accomplished 

in reforming K-8 schools, most feel unfavorably towards NCLB reforms. 
o Only 18% of high school teachers think that a great deal has been 

accomplished in making the reforms necessary to improve K-8 schools. 
(ETS, 2005) 

o Three quarters (75%) of high school teachers feel unfavorably towards 
NCLB reforms. (ETS, 2005) 

 

• Most high school teachers and administrators do not believe that major 

reforms of high schools are needed. 

o One third (31%) of high school teachers and 20% of administrators feel 
that major changes or a complete overhaul of high schools is needed. 
(ETS, 2005) 
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o Slightly over a third (35%) of administrators feel that schools are “coming 
up short/falling behind” in providing the skills and training necessary for 
the work force and only one quarter (25%) think they are not adequately 
preparing students for college. (ETS, 2005) 

 
 
Attitudes Towards Workplace Reforms 

 

• Teachers and administrators agree that increasing teachers’ salaries and 

providing financial incentives would be a very effective means of improving 

teacher quality. 

o Large majorities of principals (67%) and superintendents (70%) agree that 
higher salaries for teachers would be the most effective way to improve 
teacher quality. (A Sense of Calling, 2000 in Public Agenda, 2003) 

o Eighty-nine percent of teachers and 62% of parents favor increased pay 
for all teachers as a solution to attract and retain good public school 
teachers. (Fulfilling the Promise of No Child Left Behind, 2003 [d] in 
Public Agenda, 2003) 

o Eighty-five percent of teachers—and 72% of principals—say that 
providing financial incentives would “help a lot” when it comes to 
attracting and retaining good teachers. (The MetLife Survey of the 
American Teacher, 2001 in Public Agenda, 2003) 

 

• Teachers support pay for performance policies that are based on working 

conditions and performance evaluations, but not policies based on increasing 

students’ test scores. 

o Teachers favor giving financial incentives to teachers who: 
� Work in tough neighborhoods with low performing schools (70%) 
� Consistently work harder, putting in more time and effort than 

other teachers (67%) 
� Teach difficult classes with hard-to-reach students (63%) 
� Consistently receive outstanding evaluations by their principals 

(62%) 
� Receive accreditation from the National Board for Professional 

Teaching Standards (57%). 
 (Stand by Me, 2003 in Public Agenda, 2003) 

o Only 38% favor financial incentives for teachers whose kids routinely 
score higher than similar students on standardized tests. (Stand by Me, 
2003 in Public Agenda, 2003) 

 

• While administrators strongly support changes to tenure policies, teachers 

are less supportive of changes and view tenure as an important source of job 

protection. 

o Large majorities of principals (73%) and superintendents (83%) say that 
eliminating teacher tenure would be an effective way to improve the 
quality of teachers. (A Sense of Calling, 2000 in Public Agenda, 2003) 
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o Slightly more than half of teachers (53%) agree that the tenure system 
should be changed to make it far easier to remove bad teachers. (Reality 
Check, 2002 in Public Agenda, 2003) 

o Just 23% of teachers think good teachers don’t have to worry about tenure.  
In contrast, the majority of teachers (58%) view tenure as something that 
protects them from “district politics, favoritism and the threat of losing 
their jobs to newcomers who could work for less.” (Stand by Me, 2003 in 
Public Agenda, 2003) 

 

• While many administrators feel that unions present barriers to reform 

efforts, teachers have mixed views of the value of unions. 

o In a recent survey of superintendents of the nation’s largest school 
districts, almost half (47%) indicate that rigid union contracts that prevent 
the implementation of some reforms are a challenge to district leadership. 
(An Impossible Job? 2003 in Public Agenda, 2003) 

o Only very small proportions of principals (15%) and superintendents 
(17%) say that their local teachers’ union helps to remove bad teachers. In 
fact, eight out of ten say the union fights to protect all teachers, regardless 
of whether they deserve to be there or not (80% and 79%, respectively). 
(A Sense of Calling, 2000 in Public Agenda, 2003) 

o A plurality of teachers (46%) view unions as “absolutely essential,” and 

another 38% say they are “important but not essential.” Only 12% of 
teachers say unions are something they “could do without.” (Stand by Me, 
2003 in Public Agenda, 2003) 

 

 

Attitudes Towards Teacher Preparation 

 

• Teachers and Administrators agree that teacher preparation programs do 

not adequately prepare new teachers for the classroom, but their concerns 

focus on new teachers’ classroom management and teaching skills, not on 

their subject matter knowledge. 

o Most new teachers themselves say that teacher training programs do a 
“fair” or “poor” job making sure teachers are able to deal with the pressure 
and stress of teaching (63%) and making sure teachers know how to 
maintain student discipline (57%). (A Sense of Calling, 2000 in Public 
Agenda, 2003) 

o Nearly six in ten new teachers (59%) say that upon entering the 
profession, they were often at a loss when trying to help students who 
were doing poorly. (A Sense of Calling, 2000 in Public Agenda, 2003) 

o Large majorities of administrators fault teacher training programs with 
doing only a “fair” or “poor” job making sure teachers are able to deal 
with the pressure and stress of teaching (71% of principals and 78% of 
superintendents). (A Sense of Calling, 2000 in Public Agenda, 2003) 

o Large majorities of administrators also say that teacher training programs 
do only a “fair” or “poor” job making sure teachers know how to maintain 



 8

student discipline (70% of principals and 65% of superintendents). (A 
Sense of Calling, 2000 in Public Agenda, 2003) 

o Approximately half of principals (49%) and superintendents (53%) say 
that too many new teachers fall short when it comes to having a talent for 
really motivating kids. (A Sense of Calling, 2000 in Public Agenda, 2003) 

o According to majorities of principals (78%) and superintendents (80%), 
most new teachers are very knowledgeable about the subjects they teach. 
(A Sense of Calling, 2000 in Public Agenda, 2003) 

 

• Most teachers support teacher certification policies and many support 

alternative routes to certification as well. 

o According to most new teachers (74%), reducing the regulations and 

requirements for teacher certification would not be an effective way to 

improve teacher quality. (A Sense of Calling, 2000 in Public Agenda, 
2003) 

o Fifty percent of teachers think it’s generally a good idea to give people 
many different routes to enter the profession, compared to about a third 
(32%) who thinks it’s a bad idea and 19% who are unsure. (Stand by Me, 
2003 in Public Agenda, 2003) 

 

• However, both teachers and administrators question the efficacy of current 

state certification policies. 

o Only 13% of principals and 7% of superintendents believe that 
certification in their state guarantees that the typical teacher “has what it 
takes” to be effective in the classroom. The remainder say it “only 
guarantees a minimum of skills” or “guarantees very little.” (A Sense of 
Calling, 2000 in Public Agenda, 2003) 

o Teachers are somewhat more positive about state certification: 30% say it 
guarantees that the typical teacher “has what it takes,” 46% that it 
“guarantees only a minimum of skills” and 15% “very little.” (Stand by 
Me, 2003 in Public Agenda, 2003) 
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